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Dance is such a powerful, free-�owing expression 
of human emotion with so many positive bene�ts. 

Not only is dance good for our physical health, 
research also shows the positive impact it can 

have on our mental well-being too. Like music, the 
many forms of dance are almost without limit, 
which means there is potentially something for 

everyone to enjoy and to participate in, regardless 
of age or context. Dance is accessible and in its 

simplest forms requires minimal, even no, 
equipment.
 

Dance, then, is and should be for everyone, 
especially primary school children, who have so 
much potential to gain so many important life 

skills from expressive arts engagement. Dance and 
creative movement can provide such important 

bene�ts to children’s development, can support 
subject-speci�c growth as well as being excellent 
vehicles for supporting learning across all areas of 

the curriculum. Importantly dance can also be 
joyful, liberating and fun.

This research led by Eilidh Slattery makes an 
important contribution to our knowledge of dance 

education as it is in Scotland’s primary schools 
today, as well as making recommendations for a 

future in which more young people in Scotland can 
enjoy dance as both an art form and an important 
and positive childhood experience with lifelong 

bene�ts. 
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BACKGROUND

For primary schools in Scotland, the national Curriculum for

Excellence (CfE) is organised into eight curriculum areas, one of which

is the Expressive Arts. In CfE the Expressive Arts covers Art & Design,

Dance, Drama and Music. Not only is dance located within the

Expressive Arts, with its own Experiences and Outcomes signalling

the artistic, expressive and creative possibilities of the art form, but

also dance can be delivered and enjoyed as part of Physical Education

(PE) aligning with the PE Signi�cant Aspects of Learning situated in the

curriculum area of Health and Wellbeing.

Existing UK and International research �ndings suggest issues of

teachers’ limited prior experience of dance; misconceptions around

dance; teachers’ own con�dence and ability to teach dance; time

within a busy curriculum and subject hierarchy, may be having an

impact on dance in the primary school (Rolfe, 2001; Kaufmann & Ellis,

2007; Russell-Bowie, 2012; Lummis, Morris & Paolino, 2014;

Cheesman, 2016). Therefore, the purpose of this project was to

provide up-to-date information on what is happening with dance in

primary schools in Scotland and why.



 The study explored the following themes: 

AIMS

The project aims were to gather background data on general dance education in Scottish 
primary schools provided by non-specialist primary teachers as well as to explore the content 
of dance education in primary school-focused Initial Teacher Education (ITE) programmes.

Data was gathered through an online survey open to all general primary teachers working in 
Scotland as well as an information request regarding dance-speci�c course content sent to all 
Initial Teacher Education (ITE) providers in Scotland.  The online survey was open for a four-
week period from 31st Jan – 28th Feb 2022. The project met the ethical requirements of the 
Royal Conservatoire of Scotland Ethics Committee. All survey data were anonymous, and data 
gathered from ITE providers have been anonymised.

iiDance Education in the Primary School in ScotlandROYAL CONSERVATOIRE OF SCOTLAND 

What did we want to learn about?

• Primary teachers’ knowledge of and for dance education.
• Primary teachers’ con�dence in teaching dance.
• Primary teachers’ accounts of practice relating to dance education in the primary school.
• The professional learning of primary teachers through the content of dance education in initial 
 primary teacher education and also Career-long Professional Learning (CLPL) opportunities available   
        to them. 
• Primary teachers’ beliefs relating to the value and place of dance education in the curriculum. 
• Accessibility to dance education for all children.  



Overall, the responses highlight a teaching profession which recognises the value and importance of 
learning in, about and through dance in the primary school. However, teachers’ con�dence in their own 
knowledge, skill and ability to deliver this area of the curriculum is signi�cantly impacting how often 
children are able to experience the value of dance and creative movement in the primary school.

Teachers indicated they were keen to enhance this area of their practice and we should now look at 
how we can support teachers in developing their con�dence and skills to use dance in the primary 
school.

iiiROYAL CONSERVATOIRE OF SCOTLAND 

What did the teachers tell us?

211 teachers responded to the survey

Teachers' Accounts of Practice

• 48% of respondents stated dance was ‘non-existent’ or ‘almost non-existent’ in their primary 
schools.

• The primary school dance experiences of children in areas of signi�cant disadvantage were twice as 
likely to be described as ‘non-existent’ or ‘almost non-existent’ in comparison to children in more 
af�uent areas.

• 85% of respondents considered dance education in the primary school to be important.

• Only 2% of all respondents indicated that their schools had a whole-school approach to dance 
education through a structured and coherent programme which was accessible to all children.

• 25% of respondents described dance education in their school as determined by the con�dence level 
of individual teachers.

• 46% of respondents who were ‘uncon�dent’ to teach dance in the primary school had less than 5 
years teaching experience.

• 58% of all respondents felt that dance should be taught by someone other than the regular classroom 
teacher.

• 86% of respondents in schools situated in areas of signi�cant disadvantage described the quality of 
equipment and resources available in their schools for dance as either ‘poor’ or ‘very poor’.

Dance Education in the Primary School in Scotland
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Teachers’ con�dence with dance impacts how often children get to experience learning in, about and 
through dance and creative movement. For dance education to be inclusive and accessible for every child, 
dance education for teachers needs to be inclusive and accessible for all primary teachers and not 
solely reliant on the prior knowledge and experience in dance experienced by some individuals.

• 76% of respondents held no prior quali�cation in dance.
• 100% of respondents who stated they were ‘very uncon�dent’ in their abilities to teach dance stated 

they had no prior quali�cations in dance.

• 88% of respondents who stated they were ‘very con�dent’ in their abilities to teach dance stated they 
had prior quali�cations in dance.

• 52% of respondents had little or no experience in dance education.
• 100% of respondents who were ‘uncon�dent’ (to varying degrees) had little or no experience in dance 

education.

• 100% of respondents who stated they had ‘considerable experience’ in dance education were also 
‘con�dent’ in their abilities to teach dance with 75% stating they were ‘very con�dent’.

Prior Qualifications and Experience in Dance

Prior experience and/or quali�cations in dance contribute signi�cantly to teachers’ con�dence in 
teaching dance in the primary school.

Initial Teacher Education (ITE) Experience

• 84% of respondents did not feel prepared (to varying degrees) to teach dance in the primary school 
following their ITE experience with 50% feeling ‘very unprepared’.

• 16% of respondents did feel prepared (to varying degrees) to teach dance in the primary school 
following their ITE experience. 

• 100% of those who felt ‘prepared’ by their ITE experience also held a prior dance grade awarded by a 
professional body and had some experience in dance education.

• Of the 2% of respondents who felt ‘very prepared’ by their ITE experience 50% of those held a prior 
dance teaching quali�cation.

• 80% of respondents saw no dance being taught in schools on any of their professional practice 
placements during their Initial Teacher Education.

• Of the 18% of respondents who saw dance being taught 1-4 times in schools whilst on professional 
practice placements 69% recorded ‘con�dent’ to varying degrees in their own abilities to teach dance.

Dance Education in the Primary School in ScotlandROYAL CONSERVATOIRE OF SCOTLAND 
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What did we learn from Initial Teacher Education (ITE) providers?

The nine GTCS-accredited Initial Teacher Education (ITE) university providers in Scotland were 
asked for information on dance-speci�c content in their programmes. Seven institutions offered 
a response via email. The most signi�cant observation is the lack of parity of experience for our 
newly quali�ed primary teachers in Scotland. 

Three institutions provide no ITE course content relating to dance at either undergraduate or 
postgraduate level. For the four remaining institutions, the total hours spent on dance speci�c 
course content across the duration of their 4 year undergraduate or 1 year postgraduate 
programmes is 1.5 hours, 5-7.5 hours, 8-10 hours and 8-12 hours respectively. One of these 
institutions only has dance-speci�c content on their undergraduate programme with no dance 
content on their postgraduate programme. No institution offers a dance speci�c elective 
course/module.

Teacher Education/CLPL

• 76% of respondents were not aware of any dance related CLPL available to them.
• 52% of respondents not accessing dance related CLPL due to lack of availability or through choice 

reported feeling ‘uncon�dent’ (to varying degrees) in their ability to teach dance.

• 78% of respondents who reported accessing dance related CLPL opportunities once stated they were 
‘con�dent’ (to varying degrees) in their abilities to teach dance.

• No respondents (0%) have access to CLPL opportunities relating to dance on a regular basis.

• 63% of respondents who had experience of a dance ‘specialist’ visiting their school reported ‘no 
opportunity’ to work in collaboration.

For quali�ed primary teachers, dance related CLPL and opportunities to work collaboratively with a 
dance ‘specialist’ would signi�cantly boost the con�dence levels of primary teachers to deliver this area 
of the curriculum. 

Prior experience and/or quali�cations in dance are still a huge advantage as teachers progress through 
ITE and professional practice placements, however with 76% of all respondents having no prior dance 
quali�cations and 52% of respondents having no prior experience in dance before beginning their initial 
teacher education, it is clear that the ITE and professional practice placement experience have a 
signi�cant role to play in supporting new primary teachers to deliver this area of the curriculum.
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It is important to consider the relationality of the key �ndings. The diagram below illustrates the 
in�uence each stage of the teacher journey can have on the next. This in�uence has the potential to be 
positive or negative and has the power to enhance learning experiences for all learners and indeed for 
the next generation of teachers. Additionally with more positive and frequent accounts of dance being 
used in practice a further positive in�uence can feed into the initial teacher education phase for primary 
teachers in Scotland.
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There should be a national campaign to raise awareness of the value and 
inclusive nature of learning in, about and through dance in the primary 
school.

Recommendation 1

1

Recommendation 2

There should be a national support network that can be accessed by teachers, student 
teachers and ITE providers. This supportive community of practice would provide 

evidence-informed information, ideas and advice and would be a hub for sharing ideas and 
experiences, as well as providing CLPL opportunities.

2

Recommendation 3

3
Pilot studies ideally situated within the Scottish context, should be carried out 
with primary schools with the aim of sharing experiences and practice as well as to 
add pupils’ voices to the discussion. Partnership studies involving primary schools 
and Initial Teacher Education (ITE) programmes should be piloted to boost 
opportunities for student teachers to see and experience the teaching of dance in 
our primary schools.

RECOMMENDATIONS



As we conclude this study, we acknowledge the fragility of the position of the 
arts within the education system as a whole and we note that in particular the 
potential of dance appears to remain unexplored within the primary school. The 
many factors explored in this study point to what could be described as an 
acceptable norm within education in Scotland that it is ok not to deliver learning 
experiences in this area of the curriculum. But as one of our respondents states 
“we are depriving pupils of opportunities” to explore the wonder of dance in the 
primary school. 

The recommendations set out by this report are achievable and impactful and 
although this journey will take time, we can act now to build a community of 
knowledge and support which can create sustainable and transformative change 
for the position of dance in the primary school in Scotland.

Eilidh Slattery
Andrew Rae

 
 

viii

Concluding comment

“Dance isn’t another problem to solve in schools, it’s 

a solution to problems that we have already” 

- Ken Robinson, 2016

 
 

For correspondence: E.Slattery@rcs.ac.uk
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For primary schools in Scotland, the national Curriculum for

Excellence (CfE) is organised into eight curriculum areas, one of which

is the Expressive Arts (The Scottish Government, no date a). In CfE the

Expressive Arts covers Art & Design, Dance, Drama and Music.

However, in the previous national curriculum 5-14, dance was not

included within the Expressive Arts and was mentioned only as an

optional learning experience within Physical Education (PE).

Following a period of consultation, debate and a full curriculum

review, the Scottish Executive published their redesign of the

curriculum and the underpinning values and principles of CfE in 2004.

Subsequent publications such as Building the Curriculum 1 (2006)

highlight the signi�cant change for dance. Now within CfE we see

dance sitting in a strong position. Not only is dance located within the

Expressive Arts, with its own Experiences and Outcomes (The Scottish

Government, no date b) that signal the artistic, expressive and

creative possibilities of the art form, but also dance can be delivered

and enjoyed as part of Physical Education (PE) aligning with the PE

Signi�cant Aspects of Learning situated in the curriculum area of

Health and Wellbeing (The Scottish Government, no date c).

This newfound visibility and prominence for dance within CfE is

underpinned by governmental guidance on learner entitlement. The

Scottish Government (2008) state that pupils are entitled to

“experiences and outcomes which are well planned across all the

curriculum areas” (p. 11).

The Scottish Executive (2006) highlights a particularly valuable aspect

of learning in, about and through the expressive arts in that not only

can children develop skills which are speci�c to the expressive arts

but also transferrable skills which transcend subject boundaries.

INTRODUCTION



With this curricular guidance in place, all primary 

teachers in Scotland adhere to the Standard for 
Provisional Registration and the Standard for Full 

Registration with the General Teaching Council 
for Scotland (GTCS) which states within both sets 
of documentation that student teachers and 

registered teachers are required to “plan learning 
in accordance with current curricular guidance” 

(2022, p. 9). 

Additionally, and fundamentally, Article 31 

(UNICEF, 1989) from the United Nations 
Convention on the Rights of the Child (UNCRC) 
reminds us that crucially children have the right 

to “participate freely in cultural life and the arts” 
and that we have a responsibility to “respect and 

promote” this right and to “encourage the 
provision of appropriate and equal opportunities” 
for children within “cultural, artistic, recreation 

and leisure activities” (p. 9). The UNCRC became 
part of Scots law in 2021 with the passing of the 

UNCRC (incorporation) (Scotland) Bill by the 
Scottish Parliament.

The positioning of dance within the national 
curriculum, the underpinning of guidance on 

learner entitlement, the communication of rights 
and responsibilities, and the high level of 
expectation placed upon teachers by the GTCS, 

creates what would appear to be a very positive 
picture of dance within our primary schools in 

Scotland. However, we now have very few subject 
specialist teachers visiting our primary schools. 

The responsibility for delivering the “totality of 
experiences” (The Scottish Government, 2008, p. 11) 

within CfE lies, in most incidences, with the classroom 
teacher. There are some very good examples of dance 

happening in our primary schools, however, anecdotal 
and historical evidence would suggest that, in reality 
despite its visibility within the curriculum, the 

guidance on learner entitlement and the expectations 
set out for teachers by the GTCS, as well as the clear 

messaging from Article 31 of the UNCRC, dance is an 
often-neglected area of learning within our primary 
schools.

This project set out to gather and share up-to-date 
information from across Scotland to create an 

accurate picture of dance in our primary schools in 
2022. The project was designed to provide �ndings on 

non-specialist primary teachers’ knowledge, beliefs 
and experience relating to teaching dance in the 
primary school in Scotland. It was important to explore 

this from the perspective of the generalist primary 
teacher so that the conclusions and recommendation 

could be as meaningful and helpful as possible.

In addition to gathering information from teachers, 

GTCS validated Initial Teacher Education (ITE) 
providers across Scotland were also contacted to 

provide insight into the provision and delivery of 
dance-focused input within the ITE experiences of 
those entering the teaching profession in Scotland.
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RATIONALE

Available research �ndings add to anecdotal evidence of what

is happening with dance in our primary schools in Scotland,

but clearly more up-to-date �ndings are necessary. In 2005,

the Scottish Executive Education Department (SEED) reported

on teachers’ views and attitudes with regard to teaching the

expressive arts subjects, highlighting key issues of lack of

teacher con�dence, concerns about assessment, and time

pressures within the curriculum impacting how often teachers

were delivering expressive arts lessons. Worryingly teachers

reported “little or no opportunity to deliver teaching in dance”

(SEED, 2005, p. 5).

These issues are not speci�c to Scotland alone. In a review of

relevant international research �ndings including Rolfe’s 2001

study based in England, the discussions on the challenges and

barriers for both pre-service and fully quali�ed teachers

delivering dance in the primary school highlights issues of:

limited prior experience of dance; misconceptions around

dance; students’ and teachers’ own con�dence and ability to

teach dance; time within a busy curriculum and subject

hierarchy, which appeared repeatedly throughout the

literature (Rolfe, 2001; Kaufmann & Ellis, 2007; Russell-Bowie,

2012; Lummis, Morris & Paolino, 2014; Cheesman, 2016).

Therefore, the purpose of this project was to provide up-to-

date information on what is happening with dance in primary

schools in Scotland and why.

Dance and indeed Creative Movement have been shown

throughout research literature to positively impact learner

experiences through participation and appreciation, whether

the learning focus is on dance-speci�c outcomes or whether

dance is the vehicle through which children are experiencing

other aspects of their learning. Dance can provide an excellent

embodied learning or embodied cognition approach to

support learning in many curricular areas and also in many

key skills areas.



With local authority and school level priorities in 
Scotland being driven by the focus of the Scottish 

Attainment Challenge (Scottish Government, no 
date) on improving learner outcomes in Literacy, 

Numeracy and Health & Wellbeing it is pertinent 
to highlight that learning through dance can be 
bene�cial for literacy development (Makopoulou, 

Neville & McLaughlin, 2021), for the learning of 
mathematical concepts (Leandro, Monteiro & 

Melo, 2018), and as a mechanism to support the 
development of emotional intelligence (San-Juan-
Ferrer & Hípola, 2020), not to mention the 

obvious bene�ts to physical and mental wellbeing. 
However, we should also recognise the positive 
bene�ts that learning in, about and through dance 

can have on the development of creative and 
critical thinking, problem solving, creativity, 

innovation and the social skills of collaboration 
and communication (Keun & Hunt, 2006; Giguere, 
2021). Our pupils should also have opportunities 

to simply experience dance for the enjoyment and 
value of dance.

Dance, as an embodied, experiential vehicle for 
learning is well suited to ‘Teaching for Creativity’; 

a concept differentiated from ‘creative teaching’ 
in the National Advisory Committee on Creative 

and Cultural Education's (NACCCE) in the All Our 
Futures document (1999). Creativity is a 
fundamental skill for life and work and �nding 

ways to nurture the development of these skills is 
crucial (Robinson, 2006; Creative Scotland, 2013; 

Education Scotland 2013; World Economic 
Forum, 2016).

In Scotland, dance is also an important part of our 
history, culture and heritage with the social gathering, 

music, song, dance and storytelling of a traditional 
Ceilidh being an important way to value culture, keep 

alive traditions, share folklore, history and heritage, 
reinforcing a sense of belonging and building a sense of 
community (Shoupe, 2001; Hou, 2022). The nurturing 

and inclusive nature of dance helps build con�dence, 
connection, relationships and ethos (Ritchie & Gualter, 

2020; Robinson, 2016).

With the underpinning of the place of dance and its 

delivery within CfE communicated in the introduction, 
and the value and bene�t of dance for learning 
discussed above, the positive contribution of dance to 

the learning and ethos of primary schools in Scotland is 
clear. Therefore, it is important to consider if dance is 

being utilised to its full potential in primary school 
learning experiences. Anecdotal evidence and 
available research �ndings would suggest there are 

barriers which impact on dance and creative 
movement happening in the primary school, all of 

which contributes to the reasoning behind the need to 
gather and share the current picture of dance in the 
primary school in Scotland.
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This project aims to gather background data on general dance education in Scottish primary schools 
provided by non-specialist primary teachers. There are two speci�c aims:

1. To explore non-specialist primary teachers’ knowledge, beliefs and experience relating to teaching 
dance in the primary school setting in Scotland.

2. To explore the content of dance education provision in Scottish primary-focused general Initial 
Teacher Education (ITE) programmes.

What are the knowledge, beliefs and experiences of primary school teachers in 
Scotland in relation to dance education in the primary school?  

What did we want to learn about?

Q - 
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Research Question

This overarching research question will be explored through a consideration of the following themes:

• Primary teachers’ knowledge of and for dance education.
• Primary teachers’ con�dence in teaching dance.
• Primary teachers’ accounts of practice relating to dance education in the primary school.
• The professional learning of primary teachers through the content of dance education in initial 
 primary teacher education and also Career-long Professional Learning (CLPL) opportunities available 
 to them. 
• Primary teachers’ beliefs relating to the value and place of dance education in the curriculum. 
• Accessibility to dance education for all children.  

AIMS

Dance Education in the Primary School in Scotland
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Inclusion criteria for participants was that they were fully 
quali�ed primary teachers working in Scotland. Data from this 

group were anonymous. The survey was made available through 
social media and networks. Participants were invited on a 
voluntary basis to complete the online survey questionnaire.

The sampling frame for the ITE institutions was purposeful. All 

nine Scottish School of Education which offer an undergraduate 
or postgraduate quali�cation in general primary teaching were 
contacted with an information request via email. Information 

relating to the teaching hours and content of dance education 
inputs on their primary teaching programmes was requested. 

The following Schools of Education were contacted: University 
of Highlands and Islands, University of Aberdeen, University of 
Dundee, University of Stirling, University of Edinburgh, Queen 

Margaret University, University of Glasgow, University of 
Strathclyde, University of the West of Scotland. Data from this 

strand were anonymised.

The aim of the study was to gather background data on the experiences of non-specialist primary 
teachers in dance education in the primary school and an indication of these teachers’ associated 

knowledge, beliefs and practice relating to their dance teaching. 

There were two strands to the data collection for the project:

1. An online survey for primary teachers exploring teachers’ knowledge, beliefs and experiences in 

dance education and CLPL opportunities available to teachers.

2. An audit of content and structure relating to dance education in Scottish Initial Teacher 
Education (ITE) undergraduate and PGDE programmes for generalist primary classroom teachers. 
Note: The RCS and Edinburgh Napier University were not included in this audit as they do not 

provide a general primary teaching course.

Both strands involved a purposive sampling strategy (Bryman, 2008).
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Strand 1 - Teachers

Strand 2 - ITE institutions

method
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The online survey ran for a 4-week period, between 31st January - 28th February 2022. 
Invitations to participate were posted through appropriate social media groups and networks.

The study ful�lled the requirements of the Royal Conservatoire of Scotland Ethics Committee. All 
participants gave informed consent. Questionnaire data were anonymous and respondents could 

not be identi�ed. All ITE data has been anonymised.
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Ethics

Timeframe

Analysis

The research involved gathering both qualitative and quantitative data from primary teachers 
in Scotland through an online survey. These data were then analysed using intelligence software 

such as Power BI, Microsoft Excel and Jupyter Notebook (using Python programming).
Quantitative data were translated into graphs/charts whilst qualitative data underwent a 

process of thematic analysis (Braun & Clarke, 2006; 2022).

The survey results also underwent descriptive analysis (Bryman, 2008) which involved 

describing and summarising the data into charts. This process also included searching for 
patterns and relationships across the data set.
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The following section of the report outlines the results and analysis of the online survey 

designed for this study. Data gathered was used to help explore the teachers’ knowledge, 

beliefs and experiences in dance education and ITE & CLPL opportunities available to 

teachers, at the time of this research.

The total response rate and period for which this survey ran was as follows:

Primary School Teachers: 211

Time period: 4 weeks

Our survey was disseminated to teachers from 32 Scottish Local Authorities (LAs), taking a 

true random sample from the total population of relevant stakeholders to avoid any unintended 

biases or sampling errors.

The initial section of this analysis is built on a series of profile questions to better understand 

the context of our stakeholders' responses. It is important to build up these backgrounds to get 

an idea of the range of teachers who took part in our survey research. In the latter sections, 

we explore in more detail the stakeholders' knowledge, practices and beliefs surrounding 

primary school dance education within their own particular contexts (schools/backgrounds).
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OVERVIEW
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1.1 - Teachers - Profile & experience

We asked a series of questions to determine the background profiles of the teachers 

participating in this study. The charts below illustrate how long respondents have been 

teaching and which teaching programme they undertook as part of their Initial 

Teacher Education (ITE):

1. PROFILES

Figure 1 - Years of experience Figure 2 - Programme of study

The responses showed that the majority of participants had  11 years or more teaching 

experience, with the largest responding group having 11 - 24 years (41%) teaching 

experience. Respondents were fairly split in terms of their ITE programme, between a 1 Year 

PGDE/PGCE and a 4 Year Undergraduate Degree (BA/BEd/MA).

'Other' - HNC/ BA in Childhood Practice; an MSc in TLT (Transformative Learning and 

Teaching); and a 1-year teaching university course in Canada.
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1.2  -  School profiles

Figure 3 - Type of school

It was important to understand the contexts in which teachers were currently working. 

This was split into two main categories:

a) Type of school

b) Geographic profile

The majority of the primary school teachers (97%) work within the State school sector 

with only 1% working within specialist schools (ASN); 1% working within the independent 

(private) school sector and 1% of respondents working for universities.

Large Urban (30%) was the most predominant school profile, followed by Large Rural 

(26%). 45% of respondents identified 'Rural' as their profile category (Large and Small 

combined).

Over half of all respondents (55%) represented Urban school teachers, with both large 

and small categories combined. 
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Figure 4 - Geographic profile
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Figure 5 - Local catchment area

To complete the profiling of our respondents, we asked teachers to describe the 

demographics of their primary schools using the categories listed below:

Around a third (34%) chose 'A mixed local community' in response to what best 

represented the local catchment area of their school.

'Very Poor' and 'Working Class' communities represented nearly half of all 

respondents at 44% combined, compared to 'More affluent' and 'Very affluent' 

communities which had an overall response rate of 22% combined.
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2.1 - Dance - Qualifications

2. DANCE EXPERIENCE

Figure 6 - Qualifications

The following section represents the 'dance experiences' of participants in terms of their 

dance-specific qualifications and experience. 

The list above is a non-exhaustive compilation of common formal qualifications found 

in dance. From the responses, most of the responding teachers (76%) had 'no formal 

qualification' in dance. Of that group 51% were interested in the subject while 25% did 

not have an interest in it. Just over a quarter (26%) had formal qualifications/grades in 

dance, with 15% of these responses being 'Dance Grades awarded by professional 

body' such as RAD/ISTD/BBO or equivalent.

'Other' - included 'dance' as part of a PE (Physical Education) degree; HND Performing 

Arts Associate; and several BBO/BATD ballet grades.
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2.2 - Dance - Experience

Figure 7 - Experience

In addition to gaining insight into the participants’ qualifications in dance, we were also 

keen to explore their experiences of dance in general. We asked respondents to 

describe their personal dance experiences more directly.

• A combined total of 45% of respondents highlighted having 'considerable experience' or 

'some personal experience' in dance and also valued the subject. 

• 35% had 'no personal experience' of dance but enjoy and value it. 

• 17% admitted to having 'little or no person experience' or interest with the subject. 
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• 100% of those who were 'Very Unconfident' had no formal qualification in dance (50%
of which were interested in the subject).

• 88% of those who answered 'Very Confident' had some form of qualification in dance,

either a dance subject specific degree (UG/PG/HNC/HND) or a dance grade awarded

by a professional body (RAD/ISTD/BBO).

Teachers with over 5 years experience of primary teaching were more likely to feel

confident in teaching dance in the primary school (66%).

46% of teachers who were very unconfident in their ability to teach dance had less

than 5 years teaching experience. 

2.3 - Comparison - Qualifications vs confidence to teach dance
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Figure 8 - Qualifications vs confidence to teach dance

50% 50%

50%

In comparing the responses between teachers who were 'Very Confident' and 'Very 
Unconfident' in their abilities to teach dance in the primary, we found the following:
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100%
50%

44%

44%

12%

88%
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• 100% of those who have 'little or no personal experience or interest in' the subject 

were 'Unconfident' to teach the subject to varying degrees.

• 100% of those who have 'considerable experience' and are passionate about the 

subject were 'Confident' to teach the subject to varying degrees, with the majority of 

them (75%) being 'Very Confident'.

Quite remarkably, there was a definitive clear divide between the confidence of the 

responding teachers, leaning heavily towards either side of the scale depending on 

their prior experience with dance. 

2.4 - Comparison - Experience vs confidence to teach dance
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Figure 9- Experience vs confidence

Following on from 2.3 - we also compared the responses between teachers who had 

'considerable experience' and 'little or no experience' with dance education, and 

their confidence in teaching the subject.
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33%
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17%

4% 21% 75%
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3.1 - Initial Teacher Education (ITE)

3.  TEACHER EDUCATION

We asked a series of questions to better understand the extent to which participants 

felt Initial Teacher Education (ITE), professional practice placements and teacher 

education/CLPL opportunities prepared and supported them in teaching dance in the 

primary school. 

84% of respondents did not feel prepared by their initial teacher education 

experiences to teach dance in the primary school.  The majority of respondents (73%)  

considered themselves either 'Very Unprepared' (50%) or 'Unprepared' (23%).

Only 4% of respondents believed that their ITE programme left them feeling 'Prepared' 

or 'Very Prepared' to teach dance in the primary school.
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Figure 10 - Initial Teacher Education
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• 100% of those who felt 'Prepared' by ITE to teach dance in the primary school also had a 

'Dance Grade awarded by a professional body'. Similarly, all of these respondents (who felt 

'Prepared') had 'some personal experience' with dance education and 'valued it'.

• 50% of those who felt 'Very Prepared' by ITE to teach dance in the primary school also had 

a 'Dance teaching qualification' awarded by a professional body'. 75% of these 

respondents had 'some personal experience' with dance education and 25% had 

'considerable experience'.

3.2 - Comparison - Initial Teacher Education vs qualifications and experience
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We wanted to investigate the answers of those who felt prepared (to varying 

degrees) by their ITE experience through exploring whether or not they had any prior 

qualifications or experience with dance education.

100%

50% 50%

100%

25%

75%
33%

Figure 11 - Initial Teacher Education vs qualifications and experience
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3.3  - Professional practice placements

In addition to the question on Initial Teacher Education (ITE) we asked respondents to 

tell us more about their professional practice placements in schools, particularly, the 

number of occasions they were able to observe dance lessons being taught by a 

qualified primary teacher.

• The majority of teachers (80%) responded 'Not at all' to being able to observe 

dance lessons being taught during their professional placements.

• 18% answered 1 - 4 occasions.

• Only 2% of respondents told us they were able to observe dance lessons being 

taught on '5 - 10 occasions' or 'More than 10 occasions' during placement.
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Figure 12 - Observation of dance lessons being taught during professional practice placements
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• 69% of teachers who observed dance lessons on '1 - 4 occasions' during their 

professional practice placements are confident (to varying degrees) to teach the 

subject in a primary school context.

• 100% of those who observed dance lessons on '5 - 10 occasions' are 'Somewhat 
confident' to teach the subject in a primary school context.

• 100% of those who observed dance lessons on 'More than 10 occasions' are also 

'Somewhat confident' to teach the subject in a primary school context.

3.4 - Comparison - Professional practice placement vs confidence
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Following on from the professional practice placements questions, we wanted to 

examine the responses of those who did observe dance lessons whilst on placement 

by comparing their overall confidence levels to teach the subject.

100%

100%

38%

8%23%

It should be noted that the percentage of teachers who observed dance lessons on 

'5 - 10 occasions' or 'more than 10 occasions' was very small (2%) and a larger 

sample size may have shown increased levels of confidence.

Figure 13 - Professional practice placement vs confidence
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3.5 - Opportunities for professional learning/CLPL

The participants were asked about professional learning opportunities/CLPL relating to 

primary school dance education within their Local Authority.

76% of respondents were not aware of any dance related CLPL opportunities within 

their Local Authority. 0% stated that they had regular access to dance related CLPL 

opportunities.

Some CLPL opportunities were described in the ‘Other’ category (5%) such as the 

'Better Movers and Thinkers' approach which included a short section of dance, 

however these are no longer available in their respective Local Authorities.

Figure 14 - Professional learning opportunities/CLPL

I have accessed CLPL opportunities 
relating to dance once

I access local CLPL opportunities 
relating to dance on a regular basis
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78% of teachers who had 'accessed CLPL opportunities relating to dance once' were 

confident to teach dance in a primary school context, to varying degrees:

• 48% of these respondents were 'Somewhat Confident'.

• 17% were 'Confident'.

• 10% of these teachers were 'Very Confident'.

3.6 - Comparison - Professional learning/CLPL opportunities vs confidence
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In examining the respondents' answers regarding professional learning/CLPL 

opportunities for dance education within their local authorities, we compared relative 

confidence levels depending on whether or not teachers had accessed CLPL training.

10%17%48%5%38%10%

I access CLPL opportunities relating 

to dance on a regular basis

52% of teachers who had 'not accessed' learning opportunities that they were aware of 

were unconfident in their abilities to teach dance in a primary school context, to varying 

degrees:

• 5% of these respondents were 'Somewhat Unconfident'.

• 38% were 'Unconfident'.

• 10% of these teachers were 'Very Unconfident'.

• 0% were 'Very Confident'.

Figure 15 - Professional learning/CLPL opportunities vs confidence

I have accessed CLPL opportunities 
relating to dance once
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We examined opportune differences between respondents teaching in varying 

demographic areas. The chart below focusses on teachers whose schools exist within 

a working class community with some areas of significant disadvantage.

 

• 76% of 'all' respondents (from varying demographic areas) stated they did to not 

know of any professional learning opportunities/CLPL related to primary dance 

education existing within their Local Authorities.

• Around a quarter (24%) of all respondents stated their schools were best described 

as being from 'A working class community with some areas of significant 

disadvantage'.

• 76% of all teachers whose school sat within this demographic answered 'None that I 

know of' in relation to professional learning opportunities/CLPL for primary dance 

education within their Local Authority (LA).
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3.7 - Comparison - School demographic vs professional learning 
opportunities/CLPL

Figure 16 - Demographic vs opportunities

76%24%

I have accessed CLPL opportunities 
relating to dance once

I access local CLPL opportunities 
relating to dance on a regular basis
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4.  TEACHERS' VALUES, BELIEFS AND CONFIDENCE
This section explores the responding teachers' values, beliefs and confidence relating to 

dance education in the primary school. We asked participants a series of questions 

relating to their self-efficacy and thoughts on the subject in general.
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4.1 - Importance of dance in primary education

85% of respondents were split between 'Very Important', 'Important' and 

'Somewhat Important' in relation to the value which respondents placed on 

dance in the primary school.

Only 4% noted the subject as 'Unimportant' and 1% of respondents considered 

it to be 'Very Unimportant'.

Confidence levels were distributed evenly between ‘confident’ and ‘very 

confident’ at 11% for each category. 53% of all respondents showed varying 

levels of being 'Confident' compared to the remaining 47% split between the 

'Unconfident' categories.

Figure 17 - Importance Figure 18 - Confidence

We wanted to understand the relationship between participants’ values and beliefs and 

the importance they placed on dance within the primary school. Additionally we wanted 

to explore their relative confidence levels for teaching the subject.
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Significantly, in a further breakdown of respondents who considered dance as either 

'Very Unimportant'  or 'Unimportant' - 100% of them were 'Unconfident' (to varying 

levels) in their ability to teach dance within the primary classroom. The important 

takeaway point here is that only a very small percentage indeed considered dance to 

be unimportant. However, all respondents within this group were also unconfident in 

their ability to teach the subject.

50% of teachers who considered dance to be ‘important’ or ‘very important’ were 'Very 
Confident' in their ability to teach dance in the primary classroom. 

4.2 - Comparison - Importance of  dance vs confidence to teach dance 

Figure 19 - Importance vs confidence (unimportant)

Figure 20 - Importance vs confidence (important)
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4.3 - Skills for teaching dance in the primary school

The following chart represents the participants’ beliefs about the professional skills and 

abilities necessary to teach dance in the primary school.

The chart is positively skewed, with most respondents finding the majority of these 

categories 'necessary' for teaching dance in the primary. Interestingly, an inference from 

these answers showed that teachers found 'the ability to plan and structure a coherent 

sequence of dance lessons' (92%) as well as 'an understanding of suitable stimuli for 

dance' (93%) to be the most necessary in terms of basic skills.  

'An understanding of dance theory and history' and having a 'qualified dance teacher or 

dance artist in the room' were much more contested between being 

necessary/unnecessary. 
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Figure 21 - Ratings of skills based on necessity
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4.4 - Self-efficacy

We were interested in the participants’ sense of self-efficacy, notably their beliefs 

about their perceived ability to teach dance as a single standalone lesson and their 

perceived ability to develop and implement a structured and coherent series of dance 

lessons for their class over the course of a year.

Participants generally found the idea of teaching a single standalone dance lesson to 

be more achievable than planning and implementing a series of lessons. 56% of 

respondents were either 'Somewhat Confident', 'Confident' or 'Very Confident' in their 

ability to teach a 'standalone dance session' with a primary class. However when asked 

about developing a ‘series of dance lessons for a class over a year’ 57% of participants 

responded with varying levels of 'Unconfidence' for this situation. 
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Figure 22 - Standalone dance session Figure 23 - Series of dance lessons
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72% of teachers who felt 'Somewhat Prepared, 'prepared' or 'Very prepared' by their ITE 

experience were confident in their abilities to teach a series of dance lessons, to varying 

degrees (see above).

It is clear in this instance that ITE holds the most influence over teachers’ confidence to 

teach a series of dance lessons in the primary school. However, it should be noted that 

prior dance qualifications played a key role in determining the number of teachers who 

felt prepared by their ITE experience with 100% of those who stated they were ‘very 
confident’ in their abilities to teach a series of dance lessons also holding dance specific 

qualifications (grade or degree).

• 27% of these respondents were 'Somewhat Confident'.

• 24% were 'Confident'.

• 21% of these teachers were 'Very Confident'.

4.5 - Comparison - Confidence to teach series of dance lessons vs Initial 
Teacher Education
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We examined a series of teacher responses to find out which factor had the most 

influence on a teachers' perceived ability to teach a series of dance lessons. Initial 
Teacher Education (ITE) was found to be the most influential ahead of placement 

experience and other categories. 

Figure 24 - Initial Teacher Education (ITE) vs confidence to teach series of dance lessons
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72%
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5.1 - Time allocated to dance education

5.  ACCOUNTS OF PRACTICE

The average amount of hours spent on lessons delivered termly was 6 - 10 hours. 

Daily lessons tended to be 30 minutes long. Just over a fifth of all respondents (21%) 

indicated that children in their classrooms experience less than 5 hours of dance 

education per term.

• Only 6% of respondents indicated that dance lessons occurred with their class on a 

regular weekly basis. 

• 22% described the frequency as once a term. 

• 10% of respondents indicated that children in their class never experienced dance 

lessons. 

The charts below give an indication of how regularly dance lessons took place in the 

participants’ schools. These include an indication of how long the sessions lasted. 
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Figure 25 - Regularity of dance lessons Figure 26 - Average time (hours) spent on lessons
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We examined the demographic of teachers who stated they were 'Confident' or 'Very 

Confident' in their abilities to teach dance in a primary school context and the 

respective time given to these lessons.

• Only 6% of 'all' respondents (with varying confidence levels) noted children taking 

part in dance  lessons weekly.

• This figure rose to 27% (+21%) of all teachers who were  'Very Confident' in their 

abilities to teach dance. 

• Only teachers who were 'confident' in their abilities to teach dance stated doing daily 
lessons.

• 65% of teachers who had varying levels of 'unconfidence' admitted to teaching 

dance lessons 'less than termly'.
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5.2 - Comparison - Confidence vs dance lesson durations

Figure 27 - Confidence vs dance lesson durations
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5.3 - Factors contributing towards limited dance education

We wanted to know about factors within the context of the primary sector which may 

contribute towards dance education taking place less regularly. Respondents were 

given the option to respond freely ('Other') as well as asked to choose from the list set 

out in the chart below:

Over half of all respondents agreed with the options of 'contributing factors' provided 

(ticking all that applied).

'Other' factors included a lack of resources; lack of space to practice dance; and lack 

of specialist or PE staff to teach dance.

• The majority response with 78% stated 'Time within a busy curriculum' was the main 

contributing factor towards dance education not happening regularly.

• 63% indicated that 'Limited prior experience in dance' was also a major contributing 

factor.

Figure 28 - Main factors which contribute to limited dance education
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5.4 - Facilities and resources

We were interested in the quality of resources and facilities for primary school dance 

sessions/activities based on the following factors: quality and condition of resource and 

equipment; availability of resources and equipment; suitability of space. 

Participants were asked to grade these survey items using a five-star system. Overall, 

the responses for these items were not positive. Only 6% of participants described 

resources and equipment in their school as being of high or very high quality while 

74% described them as poor or very poor quality. 

The picture which emerged relating to availability of resources and equipment 

showed that 80% of respondents indicated a lack of availability. 

The responses relating to the suitability of space for dance lessons were slightly less 

negative with 31% of participants describing this as either suitable or very suitable.

  

Only 1 - 14% of respondents chose 5 stars ('Very Suitable') as a rating for each of the 

three aspects which count towards the overall quality and conditions of primary 

school dance lessons. 
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Figure 29 - Quality of equipment Figure 30 - Availability of equipment Figure 31 - Suitability of space
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A closer analysis of respondents' local catchment areas and thoughts around quality 
of equipment are outlined below:

• 19% of 'all' respondents work in schools which fell into a 'very poor' catchment area 

(identified as SIMD 1 or 2 or considered equivalent).

• Of these respondents, 61% found the quality/condition of resources and equipment used 

for dance to be rated '1 star'. 25% of this responding group rated '2 stars' (86% total).

• Similarly, of the 'working class' community respondents - 66% of these total respondents 
answered either '1 star' or '2 stars' regarding the quality/condition of equipment and 

resources used for dance within their primary schools.

25%61%
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5.5 - Comparison - Local catchment area vs resources

Figure 32 - Local catchment area vs Resources
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5.6 - Dance education in the primary school

The following charts outline statements which best describe dance education in 

the respondents’ primary schools:     
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Figure 33 - Description of dance education in the primary school(Part 1)

This item revealed some stark findings: 

Another two more dominant statements were as follows: for most participants dance 

education was covered in the context of school shows and assemblies and dance 

education was primarily dependent on the confidence of individual teachers. 

• Almost half (48%) of all respondents described dance education in their schools as 

either non-existent or almost non-existent. 

• Only 3 teachers out of 211 (2%) described their schools as having a whole school 

dance programme which is regularly implemented. 

• Only 4% of respondents stated having a whole school approach which is used by 

everyone.
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An additional follow up question (Part 2) was also provided to respondents to 

help provide a clearer description of dance education in the teachers’ primary 

schools:     

• 42% of all respondents described dance education in their schools as lessons which 

link to an interdisciplinary class topic.

• 39% of respondents stated their dance lessons mainly focused on a finished product 

i.e. performance piece.

• Only 13% described dance education in their schools as lessons which involve a 

balance of dance appreciation and movement opportunities.
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Figure 34 - Description of dance education in the primary school (Part 2)
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We wanted to compare and highlight the types of dance activities which are 

offered in schools from different local catchment areas. The following chart 

highlights respondents where dance within their school was described as 'Non-

existent or almost non-existent'.

15% of respondents who chose 'Non-existent or almost non-existent' were from 

'More affluent' local community catchment areas.

This figure rose for those representing teachers in 'Working class' areas to 19% of 

all these particular respondents.

And finally stakeholders whose schools lie within 'Very poor' communities 

represented 29% of all 'Non-existent or almost non-existent' responses.

2

1
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5.7 - Comparison - Description of dance education vs local catchment area

Figure 35 - Description of dance education in the primary school vs local catchment area

Very PoorMore 
Affluent

29%15%
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5.8 - Delivery of dance education in the primary school

We wanted to know who was primarily responsible for delivering dance education 

within the primary school. Respondents were asked to choose from the list set out in 

the chart below:

The majority response with 80% stated that the classroom teacher was the person with 

the main responsibility for dance education.

'Other' included 'a class teacher supported by high school pupils'; 'visiting young sports 

leaders'; and 'teachers doing PE'.

• 11% indicated that dance education was covered by a PE specialist working within 

their school/cluster. 

• Only 3% (combined) stated that there was an external organisation which came in 

on a 'regular' or 'intermittent' basis to teach dance.

Figure 36 - Responsibility for dance education
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4%
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Following on from our previous question (5.8 - Responsibility for dance education) - 

we asked respondents to tell us 'who' they thought should be primarily responsible for 

teaching dance within the primary school. We also asked about collaboration 

between classroom teachers and visiting dance specialists in the development of 

whole class dance lessons.

Overall, 58% of the respondents thought that someone other than the classroom 

teacher should be responsible for teaching dance in the primary school. 

When respondents did indicate their class had worked with a visiting dance specialist 
63% indicated 'no opportunities to be collaborative' with this visiting dance specialist. 

Only 11% stated a considerable degree of collaboration between classroom teachers 

and dance specialists. 

• 37% of this group thought that dance education should be the responsibility of 

dance specialists. 

• 16% were of the view that there should be PE specialists working in their 

school/cluster responsible for teaching dance.

• 3% felt that this responsibility should lie with external organisations.

Figure 37 - Responsibility for primary dance provision
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Figure 38 - Collaboration with dance specialists
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5.9  - Final thoughts

We asked primary teachers what they would like to see happen in the future as far as 

dance lessons are concerned. The responses showed great positivity and a strong 

desire to be able to use dance more frequently in their teaching. It is clear from a 

semantic-level analysis of their comments that teachers are keen to do MORE but in 

order to do so they feel they need MORE. The data extracts have been presented below 

to illustrate this point: 

“I would like dance to [be] valued more in the curriculum and 

have good resources to help teach dance in the primary school.”
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Figure 39 - Thoughts around the future of primary dance lessons

- Primary Teacher

     MO�� re����ce�
     MO�� C��L
          To fe�� MO�� co����n�
     MO�� f�e���m
     MO�� un���s���di��
     MO�� s�e���li��s
     MO�� wi���n� to te���
     MO�� we���t��� in t�e cu���c��u�
     MO�� ti�� to de����r da���
     MO�� su���r�
               If I k�e� MO��…
  …I wo��� fe�� mu�� MO�� co����n�
         MO�� vi���
     MO�� s�e���c E&�s
     MO�� t�a���n� in IT�
     MO�� ap���c�a���� 
     Val��� MO��
     MO�� gu����ce
     MO�� mo���
     MO�� op���t��i���s
     MO�� da���
       Wo�l� li�� to se� MO�� of it !
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 A more latent level thematic analysis of teachers’ responses to this final question 

identified three interconnected themes which are discussed below.
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Perceived mismatch in the relationship between experience & responsibility

This theme illuminates teachers’ beliefs regarding the 

relationship between experience and responsibility. 

Teachers expressed an awareness that the responsibility 

to teach dance in the primary school sits most often on 

their shoulders and that lack of experience in dance and 

the teaching of dance presents a barrier. Alongside this 

sits the belief that some other who does have this 

experience in dance and the teaching of dance is 

required to overcome this barrier and it is this other often 

described as a ‘specialist’ who teachers see as best 

suited to shoulder this responsibility. A key aspect is the 

perceived mismatch between who has or should have 

responsibility for teaching this area of the curriculum and 

who is perceived to have the skills and ability to do so. It 

is important to note that this perceived low level of self-

belief and self-efficacy distracts from the hugely 

valuable knowledge and experience primary teachers 

already possess, in part because of their position of 

responsibility when it comes to designing learning 

experiences for their learners.

Seeking a deeper understanding of place & value

The central belief of the place and value of dance 

was very positively communicated throughout the 

teacher responses. It was often expressed alongside 

a desire for a deeper understanding of how to move 

away from the performative view of the art form to 

focus more on the creative process. This highlights a 

shift from simply acknowledging the presence of 

dance within the curriculum to a desire to hold a 

greater depth of knowledge and understanding in 

order to more deeply explore the value of the 

learning which can occur as part of the creative 

process.

"…I have no 

confidence and no 

experience of 

teaching dance"

"…more specialists 

visiting schools"

"…we are depriving 

pupils of opportunities"
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Support needs a community

The MORE poem (figure 39) illustrates on a semantic level 

the types of support our teachers feel is needed. Across 

the teacher comments it became evident how important 

the sense of community is in relation to how supported 

teachers feel. Some teachers described feeling alone with 

a strong desire to experience informal collegiate learning 

through dialogue and interaction in relation to the 

teaching of dance in their primary schools.

Of the 211 teachers who completed the survey, 127 chose to 

share their thoughts on what they would like to see 

happen in the future as far as primary dance lessons are 

concerned. Overall, the responses were positive, forward 

thinking and solution focused however it should be noted 

that there were two negative comments which reflects the 

different value placed on dance by individuals.

"…[I am] the only 

person in my school 

who does [dance]"
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To provide further information on the preparedness of primary teachers in Scotland in relation to the 
area of dance within the curriculum, information requests were sent to the nine GTCS-accredited Initial 

Teacher Education (ITE) university providers in Scotland which offer undergraduate and/or 
postgraduate primary teaching quali�cation programmes. We asked for information on dance-speci�c 

content in their programmes. Of the nine institutions contacted, seven institutions offered a response 
via email.

In Scotland the two main routes to gain a primary teaching quali�cation are a 4 year undergraduate 
university programme or a 1 year postgraduate university programme. Of the seven institutions which 

responded, six offer both an undergraduate and a postgraduate programme with one institution only 
providing an undergraduate programme.

From the data provided by the seven institutions the most signi�cant observation is the lack of parity of 
experience for our newly quali�ed primary teachers in Scotland. Three institutions provide no ITE 
course content relating to dance at either undergraduate or postgraduate level. For the four remaining 

institutions, the total hours spent on dance speci�c course content across the duration of their 4 year 
undergraduate and 1 year postgraduate programmes is 1.5 hours, 5-7.5 hours, 8-10 hours and 8-12 

hours respectively. One of these institutions only has dance-speci�c content on their undergraduate 
programme with no dance content on their postgraduate programme. No institution offers a dance 
speci�c elective course/module.

In some of the responses, ITE providers communicated the perceived barriers to including course 

content on dance in the primary school in their programmes. Most notably these included time 
pressures in an already busy timetable, no expertise amongst staff, and dance not being seen as a 
priority area. It was also mentioned that student teachers could observe dance when on in-school 

professional practice placements or in further training (CLPL) once quali�ed. It should also be noted that 
the majority of responders conveyed a desire to include dance inputs or more dance inputs if they could. 

The module/course content shared by the four ITE institutions which include teaching related to the use 
of dance in the primary school is clearly somewhat dependent on what it is possible to cover within the 

timeframes detailed above. Dance content ranged from a brief overview of the art form and ideas for 
practical applications to more detailed inputs on dance appreciation, pedagogical approaches, 

transferrable skills development, dance for all stages of the primary school, interdisciplinary learning 
(IDL), basic dance skills and vocabulary, safe dance practice and anatomy, choreographic devices, and 
Laban Movement Analysis. Alongside these inputs, dance-speci�c reading lists were available for the 

students.
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Initial Teacher Education 
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Overall, the responses highlight a teaching profession which recognises the value and importance of learning in, 

about and through dance in the primary school. With 85% of respondents noting the importance of dance 

experiences for primary school learners and the importance of having key knowledge and skills to deliver dance 

experiences also being recognised. However, teachers’ con�dence in their own knowledge, skill and ability to 

deliver this area of the curriculum is signi�cantly impacting how often children are able to experience the value 

of dance and creative movement in the primary school. 48% of respondents stated that dance was ‘non-existent’ 

or ‘almost non-existent’ in their schools. The primary school dance experiences of children in areas of signi�cant 

disadvantage were twice as likely to be described as ‘non-existent’ or ‘almost non-existent’ in comparison to 

children in more af�uent areas.

Discussion & 
Recommendations
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Why are experiences in dance and creative movement so important for our learners?

Within the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 1989) which is now 

enshrined in Scots Law (Scottish Parliament, 2021), Article 31 reminds us that it is a right for all children to be 

able to participate in the arts and in cultural life and to support this right we have a responsibility to “encourage 

the provision of appropriate and equal opportunities” (p. 9).

As primary teachers in Scotland we adhere to the GTCS Standards for Registration (2021) which ensure we have 

the necessary professional knowledge, understanding, skills and ability to ful�l our roles in delivering the 

curriculum, and as the Scottish Government (2008) states the pupils are entitled to “experiences and outcomes 

which are well planned across all the curriculum areas” (p. 11). We know that the responsibility for delivering the 

“totality of experiences” (ibid) lies in most incidences with the classroom teacher with 80% of all respondents 

indicating in their school setting it is the class teacher who has the responsibility to deliver learning experiences 

in dance for their learners. 

Following the 2004 curriculum review, dance has held a prominent position within our national Curriculum for 

Excellence (CfE). Not only is dance located within the subject area of Expressive Arts, with its own Experiences 

and Outcomes (The Scottish Government, no date b) that signal the artistic, expressive and creative possibilities 

of the art form, but also dance can be delivered and enjoyed as part of Physical Education (PE) aligning with the 

PE Signi�cant Aspects of Learning situated in the curriculum area of Health and Wellbeing (The Scottish 

Government, no date c).

Dance and creative movement have been shown throughout research literature to positively impact learner 

experiences through participation and appreciation, whether the learning focus is solely on dance-speci�c 

outcomes or whether dance is the vehicle through which children are experiencing other aspects of their 

learning. Dance can provide an excellent embodied learning/embodied cognition approach to support learning in 

many curricular areas and also in many key skills areas. 
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With local authority and school level priorities in Scotland being driven by the focus of the Scottish Attainment 

Challenge (Scottish Government, no date) on improving learner outcomes in Literacy, Numeracy and Health & 

Wellbeing it is pertinent to highlight that learning through dance can be bene�cial for literacy development 

(Makopoulou, Neville & McLaughlin, 2021), for the learning of mathematical concepts (Leandro, Monteiro & Melo, 

2018), and as a mechanism to support the development of emotional intelligence (San-Juan-Ferrer & Hípola, 

2020), not to mention the obvious bene�ts to physical and mental wellbeing. However, we should also recognise 

the positive bene�ts that learning in, about and through dance can have on the development of creative and 

critical thinking, problem solving, creativity, innovation and the social skills of collaboration and communication 

(Keun & Hunt, 2006; Giguere, 2021). Our pupils should also have opportunities to simply experience dance for the 

enjoyment and value of dance.

Dance, as an embodied, experiential vehicle for learning is well suited to ‘Teaching for Creativity’; a concept 

differentiated from ‘creative teaching’ by the National Advisory Committee on Creative and Cultural Education 

(NACCCE) in the All Our Futures document (1999). Creativity is a fundamental skill for life and work and �nding 

ways to nurture the development of these skills is crucial (Robinson, 2006; Creative Scotland, 2013; Education 

Scotland 2013; World Economic Forum, 2016).

In Scotland, dance is also an important part of our history, culture and heritage with the social gathering, music, 

song, dance and storytelling of a traditional Ceilidh being an important way to value culture, keep alive traditions, 

share folklore, history and heritage, reinforcing a sense of belonging and building a sense of community (Shoupe, 

2001; Hou, 2022). The nurturing and inclusive nature of dance helps build con�dence, connection, relationships 

and ethos (Ritchie & Gualter, 2020; Robinson, 2016).

We need to raise awareness of the many ways in which dance and creative movement can enhance learning in our primary 

schools.

45ROYAL CONSERVATOIRE OF SCOTLAND 

Existing International research �ndings suggest issues of teachers’ limited prior experience of dance; 

misconceptions around dance; teachers’ own con�dence and ability to teach dance; time within a busy 

curriculum and subject hierarchy, may be having an impact (Rolfe, 2001; Kaufmann & Ellis, 2007; Russell-Bowie, 

2012; Lummis, Morris & Paolino, 2014; Cheesman, 2016). The �ndings from our study shows that for primary 

teachers in Scotland in 2022, these contributing factors are still impacting how often dance is happening in our 

primary schools with 68% stated limited prior experience in dance, 58% noting lack of con�dence to deliver 

dance, 78% highlighting lack of time within the busy curriculum and 57% stating subject hierarchy, were all 

contributing to the lack of opportunities for pupils to learn in, about and through dance in the primary school. 

Some teachers also noted lack of resources, space and lack of specialist staff as being limiting factors.

74% of teachers also told us that in their school the resources and equipment available for the delivery of dance 

within the curriculum were of ‘poor’ or ‘very poor’ quality. With 86% of respondents in schools situated in areas 

of signi�cant disadvantage described the quality of equipment and resources available in their schools for dance 

as either ‘poor’ or ‘very poor’.

What are the factors contributing to the lack of dance education in our primary schools in Scotland?
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A key theme to discuss from the data is the impact of lack of parity of experience 

in dance education. This common theme was present at multiple stages explored 

through our study. We have already discussed the lack of equity in opportunities 

to learn in, about and through dance across primary schools in Scotland and in 

respect of socio-economic school status. This of course impacts our current 

learners but in turn this has also played a signi�cant role in the dance education 

experiences our new prospective teachers bring with them into their initial 

teacher education (ITE). Teachers told us that 52% had no prior experience in 

dance and 76% held no dance-related quali�cations. Only 16% of respondents 

felt prepared to teach dance in the primary school following their ITE experience, 

all of whom (100%) told us they had prior experience in dance and held a graded 

dance award. Therefore, it would appear we are somewhat reliant on our 

teachers having prior experience in dance, which if not happening within their 

school education will be heavily dependent on family ability to access 

opportunities in dance from the private dance school sector.

However, student teachers’ experiences during their initial teacher education, 

both on campus and in school on professional practice placement should be 

playing a key role in addressing the issue of lack of prior experience in dance, so 

that those student teachers who have not had access to dance experiences in or 

out of school are not placed at a disadvantage. While there are some very 

valuable ITE experiences happening in some higher education settings, the 

information we were provided by seven out of the nine ITE providers in Scotland 

showed a further example of lack of parity of experience in dance education. 

Three institutions provide no ITE course content relating to dance at either 

undergraduate or postgraduate level. For the four remaining institutions, the 

total hours spent on dance speci�c course content across the duration of their 4 

year undergraduate or 1 year postgraduate programmes is 1.5 hours, 5-7.5 

hours, 8-10 hours and 8-12 hours respectively. One of these institutions only 

has dance-speci�c content on their undergraduate programme with no dance 

content on their postgraduate programme and no institution offers a dance 

speci�c elective course/module. In some of the responses, ITE providers 

communicated the perceived barriers to including course content on dance in 

the primary school in their programmes. Most notably these included time 

pressures in an already busy timetable, no expertise amongst staff, and dance not 

being seen as a priority area. It was also mentioned that student teachers could 

observe dance when on in-school professional practice placements or in further 

training (CLPL) once quali�ed, however the following discussion shows this is not 

what student teachers/teachers are experiencing. It should also be noted that 

the majority of ITE responders conveyed a desire to include dance inputs or 

more dance inputs if they could. 
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Teachers told us that 80% saw no dance being taught whilst on any of their in-school professional practice 

placements. Student teacher in-school experiences are incredibly important as part of the teacher preparedness 

journey.

We need to address the potential disadvantage faced by many student teachers who enter ITE with little or no experience of 

dance education. We also need to address the lack of opportunities for student teachers to see dance being taught when on 

placement in schools and to do this we need to provide support to tackle the impact of lack of con�dence in teaching dance 

amongst our teachers.

With 100% of teachers who had no prior experience in dance stating they were not con�dent in their abilities to 

teach dance in the primary school it is important to consider the relationship between and in�uence of the different 

stages of the teacher journey. The diagram below illustrates that this in�uence has the potential to be positive or 

negative and has the power to enhance learning experiences for all learners and indeed for the next generation of 

teachers. Additionally with more positive and frequent accounts of dance being used in practice a further positive 

in�uence can feed into the initial teacher education phase for primary teachers in Scotland, and also will lead to 

more informal collegiate learning for teachers in relation to dance education.
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The responses from primary teachers across Scotland have highlighted the barriers faced by teachers in relation to 

teaching dance in the primary school and the key issue of lack of parity of experience at all stages of the teacher 

education journey. This is also apparent in the provision of Career-long Professional Learning (CLPL) opportunities 

relating to dance education with no respondents (0%) being able to access regular dance related CLPL 

opportunities and 76% stating they were not aware of any CLPL opportunities in dance education. This all 

contributes to the wider picture of teacher self-ef�cacy when it comes to teaching dance in the primary school.
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We need to help teachers see that they already hold hugely valuable skills which will make a signi�cant 

contribution to the dance lessons they deliver. With teachers’ understanding of teaching and learning, their in-

depth knowledge of all aspects of the curriculum, the invaluable relationship they develop with their group of 

learners and the knowledge and insight this brings, all we need is a spark of inspiration and a network of support 

to help teachers see that having the con�dence and ability to provide experiences for their pupils to learn in, 

about and through dance is most de�nitely within their grasp and will contribute to learning right across the 

curriculum.

58% of teachers shared a desire for someone other than the classroom teacher to be given the responsibility for 

delivering dance within the curriculum. It could be suggested that this is an understandable response to feelings 

of poor self-ef�cacy when it comes to the teaching of dance and the impact of the lack of parity of dance 

experiences throughout the various stages of their teacher journey. Teachers’ comments illuminated their beliefs 

regarding the relationship between experience in dance and responsibility for teaching dance in the primary 

school. While teachers have a strong awareness of their own perceived ability to teach dance, they believe that 

some other who does have this experience in dance would be better suited to deliver this area of the curriculum. 

A key aspect is the perceived mismatch between who has or should have responsibility for teaching this area of 

the curriculum and who is perceived to have the skills and ability to do so. It is important to note that this 

perceived low level of self-belief and self-ef�cacy distracts from the hugely valuable knowledge and experience 

primary teachers already possess, in part because of their position of responsibility when it comes to designing 

learning experiences for their learners.

We should still welcome dance artists and organisation into our primary schools to enrich the experiences in 

dance for learners, but we should also strive to provide opportunities for mutual collaboration with the 

classroom teachers to celebrate the wealth of existing knowledge and skills the class teacher can offer. However, 

with support focused on improving teachers’ knowledge and con�dence with an emphasis on enhancing existing 

understanding and abilities which come from working with their learners all day every day, we will see teachers 

more con�dent in their abilities to deliver this area of the curriculum on a regular basis with the added 

enrichment from visiting dance artists or organisations.

85% of teachers stated that they regard dance as an important part of the curriculum and their comments 

showed an overwhelming desire to improve this area of their practice, to deepen their understanding of how to 

use dance for more than just the performative aspect of �nished products and performances at assemblies and 

end of year shows. Teachers also stated they were keen to learn more about the value of the learning which 

occurs as part of the creative process and how dance can be used as a vehicle to explore learning in other areas 

of the curriculum and to develop key transferrable skills.

Dance is a hugely valuable aspect of learning for our primary school children. We need to act now to raise 

awareness that dance and creative movement do not need to be seen as ‘add ons’ to the already busy curriculum 

and do not need to rely on hall space or equipment. Dance can happen in the classroom, in the gym hall, in the 

playground and in wider outdoor spaces. Dance provides an excellent enjoyable and inclusive vehicle for 

supporting learning in the current priority areas within education whilst also delivering art form speci�c 

experiences for our learners. In order to do this we need a supportive network; a community of practice.
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There should be a national campaign to raise awareness of the value and 
inclusive nature of learning in, about and through dance in the primary 
school.

Recommendation 1

1

Recommendation 2

There should be a national support network that can be accessed by teachers, student 
teachers and ITE providers. This supportive community of practice would provide 

evidence-informed information, ideas and advice and would be a hub for sharing ideas and 
experiences, as well as providing CLPL opportunities.

2

Recommendation 3

3
Pilot studies ideally situated within the Scottish context, should be carried out 
with primary schools with the aim of sharing experiences and practice as well as to 
add pupils’ voices to the discussion. Partnership studies involving primary schools 
and Initial Teacher Education (ITE) programmes should be piloted to boost 
opportunities for student teachers to see and experience the teaching of dance in 
our primary schools.
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As we conclude this study, we acknowledge the fragility of the position of the arts within the 

education system as a whole and we note that in particular the potential of dance appears to 

remain unexplored within the primary school. The many factors explored in this study point to 

what could be described as an acceptable norm within education in Scotland that it is ok not to 

deliver learning experiences in this area of the curriculum. But as one of our respondents states 

“we are depriving pupils of opportunities” to explore the wonder of dance in the primary school. 

The recommendations set out by this report are achievable and impactful and although this 

journey will take time, we can act now to build a community of knowledge and support which can 

create sustainable and transformative change for the position of dance in the primary school in 

Scotland.

“Dance isn’t another problem to solve in schools, it’s 

a solution to problems that we have already” 

- Ken Robinson, 2016

CONCLUSION
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